Becoming a Reader

well situated to rethink reading instruction becausce they are among the first to de-
cide whether a particular instance of scaffolding at a particular junctove in the read-
ing curricnlum will either hinder ar promote students becoming independent read-
ers. Hiebert (2013) describes the Text Complexity Multi-Index {TCMT), which is
a four-step, CCSS,/ELA-motivated process for matching 1exts, including complex
ones, and students. Hieberr (2013] explains in detail how a teacher might implement
the TCMI four-step protocol:

implementing Text Complexity Mutti-index

1. Collecr and Use Quantitative Date. Deseribe two main features of
complex texts: syntax and vocabulary. The number of words (or svl-
lables) per sentence measures svntax, while rhe words in a text com-
pared 10 a vocabulary list keved 1o different grade lovels serves as a
metric for vocabulary,

2. Qualitatively Benchmark Texts. Compare texts with an cxisting set of
benchmarked texts. Similar to guided reading levels, the qualitative
TCMI benchmarks are based on marching texts with model or
anchor books. Thus, teachers in a school or district can obtain a
general, shared sense of which grade level a particalar book fits into
within a continuam of benchmarked tests, According 10 Hieberr
{2013}, characterizing and using benchmark texts is an effective and
practical way for teachers within a school or district to objectively
judge what it means to be a proficient reader,

3. Qualitatively Analyze Tesxts. Qualitative analysis of texts encom-
passes four facets of complexity: levels of mcaning, knowledge
demands, language conventions, and structure (CCSS). Bach of
rhese four facets can be rendered as a rubric for practical, consistent,
meaningfi] analysis.

4. Match Readers, Tasks, and Convexts. The teacher settics on how best
to use compiex texts in a classroom. Relying on professional knowl-
edge, reaching experience, and objective assessment of students’
needs in learning to read, wachers ave ideally suited 1o decide which
students should read which lugh- quality, complex books and for
what specific purposes.

Types of Kindergarten Reading Instruction




i Reading Instruction

Definition Goals Grouping, Tmplemenration
Teacher reads to Positive ardimide woward reading and * Whole class = Feacher introduces book and then reads
children, who primarily desite to read s Smalf group fronm it
listen to the story, Greater cognitve development « Individual + Children nray comment about what they
Better sense of story structure and hear and see.
organization » Teacher leads optional follow-up
Increased vocabulary discussion,
Bereer understanding of how print and
books work
"Teacher follows basic Assist students needing extra literacy * Small group » Teacher solicits students to think abour and
procedures of Read- support ¢ Individual comment upon a book before and whiie iv
Alouds but with more is read.
extensive, in-depth o Thronygh an interactive dialogue, teacher
teacher-student and children expiore the book being read
interactions. and expand vocabulary,

* Teacher and children continue with
follow-up discussion about what they ali
learned from e book just read.

Teacher lstens to a Making meaning throvgh partnership s Individual o Child or chifdren make /s up story frown
child or children telling berween children and teacher » Small group memory or imagination or both.
a story and transeribes it Observe the role of print in story making  ® Whole class s Child or children dictate /s story.
o paper. Greater confidence in reading ability e ‘Teacher writes down the story child or
More insight into how books arc used children tell /s
More reflection on story (plot, events, = Teaclier reads story,
characters) « Child or children read /s story.

= Child or children liustrate /s completed

StOTY,
Teacher models reading Making meaning through parinership « Small groups . # Yeacher selects book or Big Book and
to children, who are between children and teacher introduces it
askid to comment Increasing confidence in reading ability * While reading book, teacher models
uxtensively ahout the Gaining insight into how books are used reading und panses to ask children for their
story they are listening Retlecting more on stary {plot, evenis, guestions, conuments, and personal views,
to. characters .

Children undertake follow-up activiries.
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TABLE 104
Cantinued

Type of Reading, Dejinition

Guals Grouping

Implementation

« Children read aloud
fromn copies of same
book while teacher
guides them to effective
cueing sysrems and
reading sirategics,

Guided reading

L

i carn and practice reading strategics

* Facdilitaic children™s beconing
independent readers

* Follow-up o read-alouds and shared

reading

= Small group

Teacher groups children by de
levels.

Children form reading gronps.
Teacher matches groups with 2
hooks.

Teacher models how wo wse cu
and reading strategics,
Through questions and conuneg
direcrs children’s attention to ¢
systerns and reading siraregics, -
graduaily apply to their reading

Literawuire circley @ Small gmroups of children
read copies of same
trade o literature book
and, under teacher
supervision, discuss their
thoughts, opinions, and
feelings about what they
have read.

* Cuitically thinking about a STOTY s Smal group
= Expressiom of vicws, ideus, critiques about

Bowks
* Indiwidual and shared explovation of plot,

characters, events, dlustrations

&

k-

Teacher selects books thar child
likely to be imost Inrerested in n
Feacher presents a “hook talk”

boks.

Teacher lets children select two

buoks and puts those who have
prefercnce into the same group.
Teacher establishes group's “iul
meeting time, sunber of pages

Teacher meets every day with o

discuss assigned reading.

Reading workshop = Teachers destem 2
comprehcnsive,
SYSLEMATC Way ro
organdre and detegrare
children’s fireratre or
bagad readers futo the
classroom curriculom.

* Anadapiable framework ad protocol for
combining and coardinating key aspects
of reading instruction

e Small group
= Whole class

Five phascs:

— Teachered sharing time

= Mini-essons for teaching rea
and swrarceies

-+ Slae-of the-class assessment

mamtors student work and k

on task

Scif-selected reading and Tesp

— Srudent sharing time
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