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o Shold b a0 evelop ascsment s o determine wht hiren

‘Some cautions about benchmarks: Bencharks that use broad age/grade
bands, such as K-2, present ignificant problems fo teachers. 1 you teach sec
‘ond grade, it i clea what the children are suppeosed 10 know by the fime he
year s over If you teach kindergarten or i grade, the expectcd ouicome for
the childen that year s much les clear. There need 0 be guards againt nap-
Propriate expectations for the younger chidren

deaiy, standards and benchmarks beween age and grade levels, such
s Kindergarten and first. grade, align to make 4 Jearning progresion. Fx.
pected outcomes stated in general currculum frameworks should align with
specific curiculum materials such a5 4 Iericy or mathematics progeam. 5.
‘Cause such allgnment frequently docs ot exish, eachers have o ke he
adiusiments

Pecfocmance Standards. Frformance standards define the levels oflearn
ing that are considered satsactory nd suggest ways of gauging the degree
0 Which content standards hase been atined (Kendall, 2001; Lewis, 1995,
Ravitch, 1995). Performance stndards ty to answer the question, How good
s good enough? Changing: expectations about what young.

and at what ages, makes judging performance of youn chidren copecialy if-
fcult What was “g00d enough” at o time or in one seting may o be consid
ered adequate in another. Some child outcome statements incude pecormance.
standards or expecations that make it very clear what children are expected 10
be able to do,such as

Count objects in a st of up 1020, and count out  specific rumber of up 10
20 object from a larger st
Compare two sets of up 10 10 objects cach and say whether the number of
bjcts in one set is cqual o, greater than, or les than the number of
objectsin the other st
Locate numbers from 110 31 on the number line.
 Adequate performance may also be defned as an accepiabl scoe on a (st o
ry,Or s a certain level on  scoring rubric.
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. Review reporing incuments-progtte e, repor cards, sample por-
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mphaszed more than oxher. Reporting imieumets may Show e (hat o
‘o mentioned i objecine, i o . by 0 5t along wih ot chdren,
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S sour school o sa reduir dht Yo ate o rank chikiren on thel progress

e s oo such 1 “compeshend 2 wide varey of writen mate-

il but docs ot ider

{ndicators specific cnough 0 asess.

ity idicaors or descripios, you may have to dendy

Representativencss, Sigaificance, and Authenticity of Assessment Iems.
Scledt aescesment e dhat (1) are significant and worthwhil in and of them
Seives ama (2 stand for a group of other ems. For cxample, many fems 0
e inventories beas Il eationship 1 the skills and undersandigs t&
ined n reading. New Knowledge and inovative conceptions of how chidren
o o read and write have made them obsolete (Lonigan & Shanaban, 2008,
National Reading Pancl, 20009 In classroom assssment, teachers in ofen ind
ot they need to know diretly,rther han through a e o peformance
it stands for  whele class of ther ms. For example 0 find out i
il an use classroom tools——crayons, scissors, chalk, paintbrushes, pendlt
e o —siapy assess those skilsdirecty and autheatically Astute sampig
o appropee. Chiklren don't e o peforn evryarge e sk of
irengh, coondinaion, and enduranc;represenatve ks may sufics
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e cimion o veing sad comaminicning 10 pacents and children; othel
professional; and fonding,regulatory, and advisory Kroup.

s need informetion to help hem know childrn individualy and a3 3
roup, 50 that » functioning cassoom can be established and maintained. This
72 1acher's most basi task. Teachers ned nformation about development and,
leatning in two broad areas: () child growth and developmen “domains” such
a5 piychomotor, sociemotional, and cogaithe; and (2) academic “discplines”
and school subjects such as mathematics,scence, reading, and physical educa.
ion. These are often sated 2 expected outcomes, content s, core con
tent, o learning expectations, and organized (0 reflect the way smaller units of
Icarning (indicators or instrucional bjecives) lead o the achicscament of broad
utcomes. Pracicl consideation, such as what is requied, e it i required,
and the ag and deveopment of th chiden,inflcnce how msch and il
e of ssessment eachers can do. i

“The timing of assessment determines much of is wily,
shoukd b i place and prelminary tusks done before school sty |
of appraial fake place at diffrent times. Continuous. sesceemmen, .

rowih, devclopment, and fcarning, !
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 Assess When a Specific Problem or Concern Arises

e

Concerms sbout speciic cikden,  subgzoup, o the toral group don' always
cortespond to uits o study o rEpoting percds, o i coninuous assesment
vy adequate foe problem scving, Regardess of wheher i [ the “3sses-
ment schedule” ake  closer ok a1 Aceded. Suppose  usually anentive, iner
st second rader becomen estie,inteniv, nd Aggresive o anxious 3nd
ingy: I flloes i ok the e, o 1o ther Surces fo formaton (0 shed
Tight on this sl behavio and ways 0 hlp he youngter.Probiems ouiside
e chssroom, such 2 prental separaion, death, dorce, o loss, moving,
bicth i the family, 4o impuerible othrs, may nfloence <hidrens behavior
Simply obseving the child worr give o he necesary nformation
Chidren wh move frquenty from ane schol or center to another ate 3
special oncern. I adequate records are sent from previous school, coninue
o there. More often, <hideen come with minmum enrollment nformaton.
Integeating ther into th e of the classtoom i top priosy. What the teacher
i childn enter and how long they say

can assess depends on

Some Final Thoughts
Although we have teased apart aspects of clasrcom asessment and curcculum
for stody and discssion, in the clssroom there i no such distincton. They
are merged. Questions of why, what, when, and how (o asses a aiso closely
reated. Asessment i ot an invariant inac or ime-bound sequence in which
Jou do the frst sip at the beginning of the year and the st one at the end of
the year. On the conrary, nformtion collected cary n the year may resul in
immediate progran modificaions. Ongoing formative assessment keeps tcach-
ersand the program sensitive and responsiv to childeen. A eacher may quicly
ize up (cllect data o) partculr situation, understand i meaning, and use
the information on the spot. For cxample, 4 sensie tcacher leading 3 group
discusson may sce and hear the chidren whispering, nudsing each oths, yawn-
ing, playing with a neighbor hai,of making faces i somcone acrossthe ice
Ste collects this nformation actualy, it forces fself on heo, understands it
‘meaning to be “his group discussion i off target” and uses that inerpreation
a5 2 signal 1o switch to something moce approprixe. Another eacher reading 3
‘Counting book 104 small group of children fnds that when he asks,“How many
balloons does the clown have?”the children cithes simply i, or sy, “Blue and.
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2 satus at  given time and thi progess
e ot St s o e et cndcs o s
Hion with respect (0 any paricula aspect of growth, devclopment,
o learming. What o he chidren know? Wht ar hey abie 10 do?
Whatare thee feclings, ingeress, and atodes 43 well 2 theie physt-
<l heath 3nd wellbeing? S s concerned with “whers Chidren
0" in thei devclopment. This basc information is then vaed o1

2

L. To monior chidrea's development and learning

2 To e cassvom pharing and deciion making i order t b
chiiren larn

3. To iy hidren who might benei from special help

. To report 0 and commanicate with others

These purposes are not entiely separate, of course. Informaion that guides
classroom plannin may ls b usd o reportng 0 paents ssessment durng.
iy aciviies may reveal concerm about indiosl hldeen hat echer messures
mis. Lot ook 3 cach of thess. purposes separacly.

Monitor Children's Development and Learning

Teachers can' assume 1 iny waen child or group fits thic expectations of
children that age. All .ol or Gycaralds ase nok the same weight and

helght,nor do they all ke 4. o the same tings. Diversity of every hindein
Ianguage, culture, pror expericnces, socal skills and base mperamene—a 10
e expected. Teachers asess to determine 3 childs and & group's trengihs and

nceds at s iven point i time

“Teachers also monitor and keep track of chidren' progress and change
over time. They do this o (1) provide cvidence of learnin o themselyes, pat.
ents,and chikdren; (2) guard against the assumpion that because “we've worked
o that®the children have learned i and (3) make needed changes n response
0 what cildren have or have not leamed (formative asscsmen).

Because teachers and aides work daily with children, thy may not realize
how much children ace developing and learing. Progress often comes gradu-
allyin small increments. Only when a chid's o group') performance i com
pared with what she or he did on the same task 3 month orseveral morihs 3g0
i progress cvident. Such evidence of progress mosivaes aduls and chikiren
alike. Most teachers are clated when a child who has been having trouble with
‘Something “gets it” They are delighted when the expericnces they have planned.
and implemented resul in desired outcomes—and are motivated o continue.
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Homan devlopment i so complex tat teschers cannos sssss
verything ofintrest. They st fous seect, nd smpie (Suggine
& Conklin 1992 Tschrs ke deciions ok whot 0 e
150 broad cutegoris

information (0 hlp them know and work with chidren as
ncividuss and 35 memiers of 4 o, inchudiog inforra.
at will help with probem and concerns.

Informaton 0 determine and monior chdrn's progrss -
‘ward xpected owtcomes of the program i fajor growth and
development domains nd towad fica larming sandards.
Standards are cxumined in decal because of urien el
thonal cmphasison them and because most teachers willbe
equied 10 asses chidren's progres toward them

Assess to Know Children Individually and
a5 Members of a Group

Just s every hild has disinciv cualites and personaliy, s0 docs every group
of chiden. Teachers necd s know 30 be able to work with both There re s
fests or inventories that captre the personlity of a individual o the complex
interpersonal reationship of  sroup. Those undersandings bl over ey
a5 teachers and children iv and learn ogether. Leaders and followers emere;
friends are made, and paterns of behavior become cstablished 45 aduls and
children learn to work together. Seniive observtion and asscssmen of socal
and interpersonal relationships i a group, < o individual children' unction:
ing within tht group,isessental 10 esabishing 3 lesning community. This s &
teacher’s most basi task.

Children and groups will have their own distincive “spprosches 1o Jeam-
ing"—atitudes, values, habits, and learing styles that inflacnce what and how
ey leam. Approaches 1o learning include *(1) openness o and curiosity abot
new tasks and challenges; (2) intiative, sk persistence and aentiveaes; (3)
a tendency for reflection and inerpretation; (1) imagination and imvention; and
(5) cogaitive styles” (Kagan, Moore, & Bredekamp, 1995, p. 25). Children will
also have distincive abilties knowledge, and insights in language, mathermat-
ics,science, music, motor and physical skils, and social interactons ‘mw,\

2011, Knowing these abilis enabies educators (0 use that uniqueness o help.
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I lfort 1 be speciic abour the development and learaing that i expeced
of Chidren schoo e, s "t cducaion, ntoral crgunics:
tlons (such 5 he Counc] o Chif St School Officer . he Natonal Gov-

. commerdal publshers hve deveiope and published st
g documents ueining and descrbing thoe expecatons. Avsess 0 decrmine.
chidrensprogress towand he cuteomes

(Content Stadards. Oucone scmeots may be s s cary -
i gutdeins, el koidse v il Kt ucomes framesort, Sl
andofcis. o exciaions, o someting . ot

Historicaly, every Sat 1 he naion devloped expested outcomes oc on-
tent standards for Kindergaren (hrough rade 12. Sy, every st with
satefunded prekindergarien programs had developed such stndards. for
prekindergaricn

ot sorprisingy, e result s gt variation amon the sats in what chi-

dren were expecte 10 lea a¢comparable Jvel o cucation. Soch differences
make e sense 3t atime of igh sudent mabiy . global conomy. To s
dress these and related concerns in 2009 he Council of Chie S Schoot OF
ficers (CCSS0) and the Nations] Govermors Avociation Cener for Bes Practces
NGA Gente)intted st i proccss (o develop and adopt 4 common core
of sate sandards for Kindergarien hroogh the telih grade (corestandards
o). The first st ofcore standards ar i s foundationl kils and content of
Eaplish language ars and mathematics. Thy designate the €xpecied owcomes
and leaming progressions grade by grade. Sttes can adopt them soluntarly
and on their own timelines. A the time of this weiting, 43 Sates,the Distct of
Columbia, four terories, and the Department of Defense Education Aciviy
(DADEA) have adopted the Common Core Stse Standards. There 4 7o plans
10 extend these standards to prekindergarten; however,some sats have sarted
the process ofrevising thie existing carly earning gudeline t aign these with
the Common Core Stae Standards,

A common assessment system s also planned. 1t will include multple
forms of assessment and will provide assessment for larning a3 wel 2 3
sessment of earning. Two stateed consorta—Partnership for Asessment of
Readiness for Colege and Carcers (parcconline or) nd the Smarcer Balanced
Assessment Consorium (smarterbalanced org)—were formed (0 develop sudent
assessments aligne with the Common Core State Sandsrds The first sets of 2
sessments are now developed for selected grades in English language acts and.
mathemtics.
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Assess Progress Toward Expected Outcomes
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