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v specal nceds. Mos schools,ceners, and agences have e sfegurds
o cnsure tht children' and fmlcs ght ae proected. These ncude cass
oo intervention and nsruction ssegies for Srugliog sudents, Such 35 e
Sponse 0 intersenion/instructon (KT Evlusions tha lead (0 placement tn
special programs are consdered “high sakes; and teachers work wih many
iher people 0 make those recommenations.

Children Who Need Challenge

Young children may e special challnge for many ressons the richness and

Varcty of ther ducatonal an amily cxperincen;cary earing of basc sils
precocious devclopment in 4 pirtculc arcs, generaly advanced deselopment
eing older than othe children in the group, o being creatve,gifed, lented,
ar of “High potential- Classroom assctament <an denty chidren who need
Challenge, the areas in which thy need . and some gukdance for pproprste
Scavites o mirtor thet infress and abilies. Not al ehildren who need chl
cnge are gifted or talented, bt irmcss indicacs that teachers shoukd be 35
alert o these childrnts needs 2 0 those who fave dfcuty.

"N with any other assessancnt of youn Shldeen,the potental for eror s
Srest, 1t s casy 10 mistake rapid Jearsing, caly maturation, or specil wrin
i for true gifedness. Teachers are lkely > confuse conformity, neaness,
0 ood behavior with giftedncss. Gitedocss 4nd tlent take many forms, but
Carly childnond schools requenty recogpize only intelectal prowess—being
Camart” Parental pressures o have children in gifted programs can have nega
i clfects on the child. Designating 3 youngster s gifed,talented, or of igh
poeiial should be done with alllgal and ethical safeguards.

Children from Diverse Social, Cultural, and
Linguistic Backgrounds’

Young children in the United States come from diverse backgrounds. They vary
i race and ethniciy: cultre and degee of accoturtion; linguage dominance
and fluency; family income and educational level rual, ruraisolated, uban,
suburan, o nner.ciy home location; iy sruciure and values; and prior
school experince. Adminisrators and teachers represent those same back
frounds, And regandless of whether they recognize it, al these individuals
bring those ifferences to the classroom assessment process Teachers,families,
and ehildren are often unaware of cultura difercnces that may nfluence chil-
dren' performance (Gonzalez:Mena, 1997, 2008; Phillips, 1983; Wes, 1992). In
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2 home® 3 oppose 101 biger than the statue of the dof” The expected
Fespanse in s school sctings s the nane of the objec or event. Rles that
v comverstions—such a taking s and being aware of pace in con-
Versitions, pauses and silence, and who 1sks and answers questions—may dif-
i from what s expected n school. Children' interactions with adults—whe
they ar o talk, 0 whom they ar o tak, and what kind of language they
are 10 wse—are influcnced by their home culture (National Assciation for the
Education of Young Chikdren (NAEYC), 2009). All these factors may influence

“The thinking processcs and leaming styls that children develop and use e
losly linked o the sococulural environsment in hich they develop, 2 those
processe are nutured in collsboraton with others o in socal arangements of
hilden's aciviies (odrova & Leong, 2007, Rogol, 1990).Learning processes,
such 48 memory sstegies, classifcation processes, and approaches 1 prob-
lem solvin, are not developed solely within the individual, but ‘e intinsicaly
ﬁww ‘ind societal values and goals, toos, and insttutions” (ROROR,

=

. 61). For exampl, tzsonomic clasificition—puting things togelher in
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Use Multiplc Assessment Measures in a Supportive, Familias Context,
Use boh verbal and nomverbal measures: St up asscoment siustons o <o
dren can demonsirate ther fll capabilites. The freedom 10 do thit s on of
the big differences between classroom asscssment and sandandised o, My
children i low-income and minority communites have mastered [developmen.
tal tsks simila (0 those cxpected of al chidren, but heir masery oay b
displayed in unfamila deess” (hownan, 1992, . 134) If ane sapeasce &
3ppropriaic, ancther may be: one provides 3 check agains: the e s thag
Youngster who is unabie (0 respond in one context o 1 one g of soeea
ment has some options (Vill-gas, 1991)

Be prepared (o rephrase, resiate, o recast a task or expectation i term fa
millar and sensible o the youngstrs. Change the assessmént comet t & mom
familiar one. Assess using chidren's ineress and actviies, which Should. iy
fum, be linked t0thei homes and communitics—the sococulural sning.

Chidren who are unable or unwilling 1o respond to stracured perfoumance
tasks may be abl to demonsirate ther knowldge i informalreah e statines
‘When she was asked 0 name colors, &ycar-old Lea simply did not reopond. Less
than a halfhour lter, during informal lunchtime conversation with hes teachen
Leita said all the color names correctly, linked with examples and incorporated
into functional, real conversation. Which s Leila’s true competence leve? Assess
ing in noncontrived “contextualized” stations—informal, comforable, and famil
ar—may enable chikdren to perform a highes levls (Cazden, 2006)

Appreciate and Accommodate the Similaritics and Differences amon
Children’s Cultures. Identify and work with differences in a posiive mannet.
All 100 often teachers focus on perceived differences and overlook the similri-
ties (ones & Derman-Sparks, 1992; Rogoff, 1990). Similarities may give points

 of entrance for assessment and instruction. Above all, do not assume a lack
 of ability or potential based on social, cultural, ethnic, or language differences




image12.jpg
i s
e oo o
e rrictions o the

cxplc drectionsand uppon

oo o mart
L .
T e
e e e L e
o n e e T
e
e e
SR e T
S
i

Assame There Will B Socioultura Iflances on Children's Actions in

he lassrom. f oting more here wil be dierences amomg -« iome
of the home and communiy, previous schossand the coeent e, . i
from i that s vl choic, ntain, iy, o o
st eracion sy b peciveddereny fom chiapen s
i fox desetion These cilfeences tay be present scvow il cur e
oSS bckprounds Asmane, i, tha hre may e sk o ey

i e 8 e e ity oy e 1 P
e AR ey b 7ot e v a1 OFthe

et vy o it il language, or o s <8 i

operating, it out. Use this information 1o Undersand why et





image13.jpg
 in'on thes hysica Gevelopment Tachers .
el i s cleanand pealy combecs he s
 gfthci cloting he diect varaions i thesspecc,the st of e peson:
2ty and interests @ hat of the eachers: and deeply embedded ol vloes
i o e o mich o o 2 e ot e
persan docs nckrealze they xit. Alough prefudging i someimes connected
it loncincome o minoriy Funiles, i xtends 0 4ll hkdrn: those with non:
raditonalfmily stractures those whose ohers ok e the homes tre
o ar nelccually soxialy or ccomomicly priegeds o thos o e 4.
frent i any way.

Objectiiy i cllectng.recondin, undersianding, and using fnormation
about chikdren can increasc th fitnes,accoricy, 1 swelolnes of s
{ment. By o meansshould personaliighs, fclings, and iouion be excoded,
Bt most. cducators nee the disipline of obiecviy 10 acheve paraley

Being objective involves more than objectiviy in collcting information
about children. Teachers should observ s exshate o only hidre ot sl
Hhow clasroom procedures, insruciona pricies,and teacher inflocnce chi
s behavior and leaming. Not everything can b atribure 10 child ha
acteisics or learning nceds. A <hid who I “dtracuble” i a noisy, chatte
classoom may be task oriented i  diflcrnt scting. A youngeter who ‘et a
e about some math o scence concept may e 1 whth diferent cxamples .
more downto-carth explanation.or a differen insiuctonl approsch. A tactes
who has worked hard 0 help 4 o o children mases somehing sy ind
diffcul 1o believe that childre 10 learn. It s even more dificut
10 acknowledge that instructions pracicc 1 need o be changed,

Avoid Categories and Labels

It i casy o place a “halo” on sorme chien and see everything they do n the
est possble light It is equally casy 0 consistenty nterpret the actions of other
children less favorably, especialy those who always seem 10 be simply average
regardies ofthei performance (Almy & Genishi, 1979). This lack of objectvty
may mask the needs of the “halos” and subsantive progiess of the others.
Labels—often in current fagon—slp out so casly: ADHD" (atenion defi-
hyperactviy disorden, “ASD* (autim spectrum disorden), “shy; “withdrawn,”
acting out” “underachiever “gifed,” “troublemakez” Not only can 3 abel give—
the false impression that  real and unchanging chariceritic has becn dents
fied but it can also stick (0 a child for years regardies of s accurcy. Labels
usualy have connotation, often negatve,that may s up inappropriate expec-
tations about individual children. Concentrate on describing and understanding
individual chikdren insead of abeling them (Goodwin & Driscol, 1980). There
* are times when chidren have (0 be diagnosed as being in a cerain group to
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Use Assessment Results for the Intended Purposes.

Assessment results should be use foe “specificbenefical purposes: (1) making
Sound decisons abot eaching and earing, () dentfying sgnificans concerns
for individualchilren, and (3 helping programs improve theie ducaional
devclopmental interventions” (Natonai Axiocation for the Education o Youns.
Children (NAEYC) & National Assocaton of Early Childhood Specialsts in Suate
Departmentsof Education (NAECS/SDE, 2003, . 2). Oher pusposes incude te-
ot  4nd communicating with faile,othe profewional, Aminisalors,
Hunding and regulatory agencies, and ctzen groups, 3nd helping 1© know and.
undersand the sudents in he ¢lsroon. Inapproprae uses incude deaying
Children’s entrance to school, rtining chideen in grade; recommending il
dren o special programs wAthout proper safeurds; and placing them in igid,
\nvarying groups or tricks

as catly chidhood teahers assume additional asessment responsibilies, they.
Al assume professional esponsibiltics specfc (0 assessment. Federal, sate,
nd ol requirements (ot avsesment and accountabilty impact most cass

Tooms, Legal and ethica responsibilty relaies to giving all children an cqual op-
portuniy o lear. Teachers should knov federa,state, and local requitements

Felated to assessmen, cnsure that assessment information i reiabie, valid, and.
i assess all chidren fary,follow professional and etical gidelines; and use
asessment information in appropriate ways.

Federl s peraiing 6 ssesument fll it two broad ctegrc. The
it it e st ssscsoment o accoumably puposes These meas
e S et e e g 0 e e
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'To increase validity, get enough samples to-adequately represent a bes
havior; maint: “balance” in the samples (that is, don't 0\'ercm[{hA;xz‘c 0,,(
type of behavior or one context); check to see if information obtained in dif-
ferent ways converges; and make sure the assessment is measuring what is.
intended.

To increase fairness to all children and families, be as objective as possible,
avoid labeling or categorizing children, be objective in evaluating classroom pro-
cedures and instructional practices; and maintain confidentiality. Take special
care 1o be fair to children with special needs because of disabilities or devel-
opmental delays, children who need challenge, children from diverse sociocul-
tral backgrounds, and duallanguage/English-language learncrs. Because of the
increasing cultural diversity in the population, and the increasing number of
dual-language/English-language learners, guides for better assc-ment of these
children are given. Teachers must be sensitive to the way children and families
from different cultures and backgrounds respond to assessment and make ap-
propriate adjustments or changes. Obtain information from familic
nities in culturally sensitive ways.
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for releasing any information from a sudents records

+ The means wid o identty, classiy, and place chidren must be used
for the purpose for which they are intended. Such measures should pro-
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uscd.No singe procedure can be the sole crerion.
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© remt classroom-based ascssments and observations, nd observation by
teachers and rlated service providers.
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Reliability
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o b vl the represniaive sample must. be balanced (Cohen, Swerdik,
& Sturman, 2012, Kapian & Saceu, 2012; Mile, Loviar, & Melntie, 2012).
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Dl one comnt. For cxample. 4 chids sty o ienuy s showld nokrely
Pty o nformation eom siten work; poimin (0 O saying the ltes names
S e nclodid. To obin vl measure of  chids sharig behavior,
encher s dboerve he chikd i severa contexts: oudooeplay,snck, Coope
oo leaming groups, and ol Evidence from 4 vaiey of sources, methods,

e omtexts i he s thing shoo! | converge (Gronbach, 1990)

7T sacasment proskdes ideoce about what it s supposed 1 assess
st ok socbing €l o 4 cachr s terested i the amber of foles
ildren wil assome duing 3 dramatc ply ctivy. He ses up a bus and i

e sceral hidren to ply. Dorin the assessment, one child makes herselt.
e bus drves and ity tht all th ther chidren sct 5 the chikdren on the
s When amy of the other chiklren Sugsest rles other than children, the Dus
ditver* shoots them down. The toal mier of roles played in the scsion is ne.
e child lliough differen chikdren attempted but were ot allowed o change
P, The appraisl s not messuring the mumber of roles chikdsen take but
e socil ineracion when one chid dominates the group. The teacher must
{make another asessment t0 measur rol tking and role changing behavir.

‘One way 10 check validiy i 10 compare children who do wel with those
who do not, then identify reasons for those difesences. If the reason for the
iffcences s the behavior you are trying o measure, then the assesoment i
probably vald. I difescnces ae caused by something ese then the assessment
1o vald. For example, Ms. Aptos designed an art actity uing small seds
lucd to paper 1o messure pacerning abilitesin children. Comparing the groUp
of students who produced a patten with those sudents who did not,she found
that there were 1o differences in the abily to make a pattern with blocks and
m—mmmm:wwmmmmmu-ﬁ
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