Chapter 4: Language and Vocabulary Development

The Five Senses and a Fall Theme Generate Language

My first-grade class had been studying the five senses. In October, I decided to associate the five senses with the fall season to generate vocabulary and increased language complexity. I asked the children to bring in fall things that one could taste, touch, smell, look at, and listen to.  I asked the children to break into groups of five and select a sense category. I asked the groups to discuss what each one might bring so as not to overlap. A great deal of excitement occurred within the groups as children collaborated with each other, trying to figure out five different things that they could each bring related to fall and to the sense they had selected. I also directed children to describe what they had brought, with as many interesting words that came to mind. They could tell how they decided what to bring and where they located their object.

On the day the materials were brought to school, the children had group meetings to show what they had brought and help one another with descriptions.

When we came together as a class, we wrote the names of the five senses, each on a separate piece of chart paper. The groups displayed their objects and talked about each item with as many descriptive words as possible. The items were listed on the appropriate sense chart with the descriptive words written under each.

Many rich ideas were generated about the fall materials and the five senses. The children talked about the sound of crunchy dry leaves that were crushed as they walked on them; they described the shape of acorns and how they looked like little elves with lumpy hats on their heads. They discussed the slimy texture of seeds inside a pumpkin and the stringy nature of its pulp. They took deep breaths as they discussed the fresh scent of pinecones, and their mouths watered as someone described juicy, tart apples that made their lips pucker.

Everyone in the class had an opportunity to describe what he or she had brought.  I helped some children who were at a loss for words by scaffolding some descriptions to get them started. This form of the old show-and-tell format attached to themes that we were studying proved to be a rich source for language development.

Jane Roosa, First Grade Teacher

MacAfee School, Franklin Township, New Jersey

· What theories of language acquisition did Ms. Roosa incorporate?
· What strategies did she utilize?
· How did she provide accommodation for children with language differences? 
· What are some other strategies or ideas that could be included in this example to further develop language and vocabulary?
Chapter Objectives
· Explain how language development and reading are related. 
· Compare the different theorists’ descriptions about how language is acquired. 
· Outline the stages of and the external influences on language development from birth to age 8. 
· Identify objectives for language development in early childhood and describe strategies to meet them. 
· Explain the different types of assessments for measuring children’s language development and how and when to use each. 
Chapter Overview
This chapter explores the language development process and its relationship to reading.  A number of theorists and theories about how language develops are presented and explained including behaviorists, nativists, and constructivists, Piaget, Vygotsky, and Halliday. The stages in language development are discussed and many strategies for enhancing language devolvement are presented, including the use of center materials, thematic units, children’s literature, and dramatic play. The chapter closes with an examination of both informal and standardized measures of language development.
Teaching Suggestions
Vocabulary
Discuss and define the important vocabulary in this chapter: aesthetic talk, efferent talk, expressive language, neural shearing, phonemes, receptive language, semantics,
synaptogenesis,  syntax, t-unit, and zone of proximal development. 
Lecture about Oral Language Development
Present and explain the varying theories of language acquisition including behaviorist, nativist, Piaget, Vygotsky, constructivist, and Halliday.
Introduce oral language development and highlight the specific stages and age groups.
Examine the objectives and strategies to enhance language development and provide concrete examples as available.
Student Panel about Language and Vocabulary
Divide the students into 6 groups and assign each group one of the following: center materials, thematic units, children’s literature, learning environment, conversations and dramatic play,  and vocabulary and word meaning in second and third grades.
Have each group research the assigned strategy for enhancing language development and prepare a presentation with the following components:
· Description of the strategy
· Demonstration of the strategy-in-use
· Suggestions for implementing the strategy in the classroom
· Examples of how the strategy might be used to meet the needs of diverse learners
Whole Class Discussion about Language and Vocabulary
· What are explicit strategies for teaching oral language?
· What are embedded activities for developing oral language?
· How can you develop language in content areas such as art, music, math, science, and social studies?
· Review the Common Core State Standards. Is oral language development addressed? How?
Small Group Activity about Language Development 
Divide students into groups of 3 or 4. Assign one objective for language development listed in the chapter to each group.

Ask each group to design a lesson plan that would help a child achieve that goal based on a learning theory and present the lesson plan to the class.
Small Group Activity about Thematic Instruction to Develop Language
Divide into four groups and assign two groups to social studies and two groups to science. Ask each group to select a topic within their assigned content area. 
Ask the group to select three objectives for language development as described in the text. For each objective, the group develops three activities that address each of the objectives.
An example
Content Area: Science
Theme: Animals
Objective for Language Development: Following directions
Activity: Children will follow recipe directions for making play dough.  When play dough is made, the children will make animals with it and label them for display.
Modeled Lesson about Language and Vocabulary
This lesson demonstrates the use of a shared book reading experience to develop language.
Objective
Students will have the opportunity to
1. Learn about shared book reading
2. Learn a technique to aid language development
Materials
Selected shared reading piece
Activity
· Select a book that has repeated phrases, such as We’re Going on a Bear Hunt.
· Rosen, M. (2009). We’re going on a bear hunt. New York: Little Simon Books
· Conduct shared reading with the class by reading aloud and having the students say the repeated phrase each time it is said.
· Reflect on the technique as a strategy to develop language.
Journal Writing about Language and Vocabulary
Read the following scenario:
You have just been hired as a first-grade teacher at Valley Elementary School and are very excited to begin. Describe what you will do specifically in your classroom to enhance language and vocabulary development of your first graders.
Portfolio about Oral Language Assessment
Collect a language sample from a child between two and seven years old. To elicit language from a child, have students speak about family, pets, TV shows they like, or games they play.

Record the discussion and transcribe about one page of it for analysis. Divide their language sample into t-units and determine the average length per t-unit. Count the number and type of syntactic elements used in each t-unit.

Based on the checklist provided in the text, determine if the child is above, below, or at a level appropriate to his or her age in language development. Compare the results with other members of the class who have studied different age groups.
Chapter 6: Developing Comprehension and Concepts about Books

CASE STUDY

Case Study Activity about Comprehension
The following passages describe reading lessons taught by three different second-grade teachers. 
Reading Lesson #1: Mr. Juan

Mr. Juan begins the lesson by announcing that the class will be reading the story Goldilocks and the Three Bears (2009) by Caralyn Buehner. He introduces new vocabulary from the story such as “porridge” and “middle” by writing them on the chalkboard. The teacher calls on different children to read the story orally. To check their comprehension, the teacher stops after each child reads and asks factual questions about the text such as, “Who are the main characters in the story?” and “What did Goldilocks do first when she got to the bears’ house?” He asks similar questions all the way through the passage. Occasionally, the teacher stops to emphasize the structure or spelling of a word. Throughout the story, Mr. Juan pauses to discuss the pictures. Again, he asks very specific detail questions such as, “Who is in the picture?”

After reading the story, the children are given a worksheet to complete at their desks. The worksheet is designed to reinforce the details of the story and enhance vocabulary. It includes questions that require the children to circle the correct answer. When the children are finished with the worksheet, the lesson is over.
Reading Lesson #2: Miss Lucy

Miss Lucy begins her lesson by asking the students to share things they have done that they knew were wrong. After the children describe their experiences, the teacher asks why they did these things. She then tells the children that they are going to read the story Goldilocks and the Three Bears (2009) by Caralyn Buehner. Before reading, she has the children look at the pictures in the book to predict what the story is about. The teacher asks the class to think about who does bad things in the story while they read. The class then reads the story silently from beginning to end. Afterward, the teacher asks questions designed to elicit information about the students’ comprehension of the story theme. She asks, what are the main events in the story? Who are the good characters? Who are the bad ones, and why? Why were they good or bad? Was it okay for Goldilocks to go in the bears’ house uninvited? Why yes or why no? Children are asked to discuss favorite parts of the story and read these parts to the class. A discussion follows about the illustrations in the book. Are the pictures important to the story? Do they help tell parts of the story?
Miss Lucy asks the students what types of extended activities they would like to do related to the story, for example, draw a picture or make a felt story. The children decide to act out the story. The teacher helps the children discuss what the major scenes are and who the main characters are. The children volunteer for roles. They follow the content of the story, but without using the book. The children act out the scenes spontaneously. The class is asked to return to their seats, illustrate their favorite part of the story, and rewrite it in their own words.
Reading Lesson #3: Mr. Perry 

Mr. Perry begins his lesson by asking the students if they have any special personal things. He asks how they might feel if someone came and took their personal things without asking or used them and ruined them. He introduces the story Goldilocks and the Three Bears (2009) by Caralyn Buehner and asks the class to read the book silently and determine how Goldilocks intruded on the bears’ personal things. He asks the class to discuss how they think the bears felt when they got home and found someone had been in their house. All suggestions are accepted as the teacher explains that there are no right or wrong answers; it is the judgments of the class regarding the situation that are of interest. Students select favorite parts of the story, which are reread and discussed in terms of content and style. Illustrations are discussed in terms of what feelings are being portrayed in the pictures.
As a related activity, rather than dramatize the story as it is written, the class creates an entirely new story about Goldilocks and the three bears or a new ending for the story. The teacher allows the children to decide with which students they would like to work. In small groups they create their new scenes independent of the teacher, and then act them out for the class. When all groups have made their presentations, the scenes are discussed.
After reading the three scenarios, use the following questions to guide a While reading these passages, think about the following questions:
· Are the teaching strategies appropriate? Why or why not?
· Do the questions posed by the teacher’s foster factual or interpretive thought?
· Is there an emphasis on specifics or understanding of questions raised?
· Is the plan flexible or predetermined?
· Is there time for problem solving in an interactive manner with peers?
· Is the atmosphere constricted, controlled, supportive, warm, or rewarding?
· Can children raise questions?
· Are students asked to predict and analyze?
· Is there an emphasis on higher-order thinking or literal levels of thought?
· Which one of these teachers would you choose as a model and why? 
Suggested literature: Buehner, C. (2009). Goldilocks and the Three Bears. New York: Puffin.
Chapter Objectives
· Explain how concepts about books relate to comprehension. 
· Outline recent theory and research about reading comprehension. 
· Identify formal strategies for teaching comprehension skills. 
· Summarize the various reading experiences that enhance comprehension. 
· Describe several strategies for actively working with texts to build comprehension.
· Discuss the role of fluency in comprehension. 
· Review and summarize how to assess children’s comprehension of text. 
Chapter Overview
This chapter focuses on the development of children’s concepts about books and the role it plays in the development of comprehension and fluency. Following a discussion of the theory and research on comprehension, formal strategies for teaching comprehension are presented and include reading workshop and DLTA-DRTA. Four types of experiences that enhance comprehension are discussed: collective reading experiences, collaborative reading experiences, close reading, and repetition. Strategies to actively work with text are presented-- interactive discussions, graphic organizers, and summarizing-- along with an in-depth discussion of fluency as a path to comprehension. Methods for practicing fluency are included along with fluency evaluation. The chapter closes with a discussion of assessment methods for both concepts about books and comprehension of text.
Teaching Suggestions
Vocabulary
Discuss and define the important vocabulary in this chapter:antiphonal reading, Big Books, buddy reading, choral reading, close reading, comprehension, directed narrative reading lesson (DNRL), echo reading, expository text, fluency, graphic organizers, group response, KWL, literature circles, mapping and webbing, mental imagery, metacognition, narrative text, paired reading, partner reading, Reader’s Theater, reading workshop, reciprocal teaching, repeated reading, shared book experiences, tape-assisted reading, think-alouds, think-pair-share.
Lecture about Comprehension
Introduce and explain the term comprehension and discuss the objectives for developing comprehension of text.
Present, describe, and model the three categories of strategies presented in the text: formal strategies for teaching comprehension, reading experiences that enhance comprehension, and strategies for actively working with text.
Compare each category and highlight the purposes. (Note: this can be accomplished through the student panel described below.)
Panel about Comprehension
Divide the students into three groups: formal strategies for teaching comprehension, reading experiences that enhance comprehension, and strategies for actively working with text.
Have each group prepare and present the follow for the assigned topic:
· Discussion of the topic.
· Model/demonstrate one of the strategies.
· Present the strategies not modeled.
· Discuss ways the strategies can be implemented to meet the needs of diverse learners.
· Discuss ways the strategies can be implemented to meet the Common Core State Standards.
Whole Class Discussion about Fluency
· Define the term fluency.
· What are the characteristics of a fluent reader?
· What are some strategies for developing fluency?
· How is fluency evaluated?
Small Group Activity about Comprehension
· Place students in pairs.
· Ask each pair to select one of the comprehension or fluency strategies presented in the text.
· Have students select a children’s literature book that supports the selected strategy. 
· Have students then develop a lesson plan that uses the book and the selected strategy.
· Share lessons with the whole class.
Modeled Lesson about Comprehension
The following lesson demonstrates the use of graphic organizers to support comprehension skills.
Objectives
The students will have the opportunity to:
1. Recall the events of a story in sequential order
2. Use a graphic organizer (story map) to aid comprehension
3. Identify setting, characters, plot development, and resolution
Materials
Copy of a story map for each student
Book, The Legend of the Indian Paintbrush
DePaola, T. (1988). The legend of the Indian paintbrush. New York: PaperStar.
Activity
· After reading the book briefly discuss what the students remember. Don’t offer any support.
· Explain what a “story map” is and how one is used in the classroom.
· Have students work in pairs to complete a story map for the book.
· Ask them to review the completed story map and then put them out of sight.
· Once again, discuss what the students remember.
· Compare differences when the story map was used as a tool.
Reflect on the experience:
· What role do graphic organizers play in comprehension and retelling?
· How might you use them in your classroom?
Journal Writing about Comprehension
Think about the term close reading. Draw four squares in your journal and label each square with  one the following: 
· What does close reading mean? How would I explain it to someone else?
· What would a sketch of close reading look like?
· What role does close reading play in the CCSS?
· As a teacher, how would I implement this in my classroom?
Book Share Related to Comprehension
Read the book, Hurricanes, to the class.
After reading, give each student a graphic organizer with the following sections: How hurricanes are formed, The history and destruction, and Tips for coping with hurricanes. Have students work in pairs to complete the graphic organizer. Discuss responses.
Reflect on the strategy of using a graphic organizer to aid comprehension.
Suggested literature:
Simon, S. (2003). Hurricanes. New York: HarperCollins.
Portfolio—Running Record Assessment
Collaborate with the cooperating teacher in your field placement to choose a child to read for a running record assessment.
Use the running record coding system to record accuracy and as the child reads the passage. If possible, audio record the student reading aloud so that you can check the accuracy of your work.
Determine the reading level, proficiency, and comprehension of the child based on their reading performance by referring to the running record form from the text.
Case Study Activity about Comprehension
The following passages describe reading lessons taught by three different second-grade teachers. 
Action Research Project about Comprehension—Retelling
Focus Question
How does a child’s retelling change across time?
Data Collection Steps
Meet with a child between the ages of three and eight for four or five sessions across the semester. Each time, read a selected story aloud, ask the child to retell it, and transcribe each retelling. Analyze each retelling using the tool in the text titled, “Evaluation Guide Sheet for a Qualitative Analysis of Story Retelling and Rewriting.”
Reflective Instructional Decision Making
· What changes in retelling do you see across time?
· What are the child’s strengths?
· What are child’s areas of need?
· What instructional strategies do you recommend for this child?
· Why did you select these strategies?
Word Wall about Fluency
Create word wall cards on color paper for the following strategies to develop fluency: echo reading, choral reading, partner reading, antiphonal reading, repeated reading, reader’s theatre, and tape-assisted reading.
Create word wall cards in another color for the following descriptors:  read along with teacher, children read designated parts assigned from a play but don’t act it out, separate groups read different parts of a passage or poem, read the same passage multiple times, read same line of text after the teacher reads it, children read together taking turns alternating pages, listen to recorded fluent reading samples.
Classify the descriptors with the proper strategies and display.
Examination of the Common Core State Standards
The CCSS require students to read and understand at high levels. Therefore, comprehension plays a big part in the CCSS. In this chapter, you learned about close reading. Work with a partner to review a selected grade level of the CCSS and reflect on the following questions:
· Why is it important to develop students’ ability to read text closely?
· In which standard is the concept of close reading most important? Why?
· How might you develop and enhance your students’ abilities to read text closely?
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