Discussion
This paper focuses on understanding teacher agency in university from the perspective of lecturers. The three components (i.e. influencing at work, developing work practices, and negotiating professional identity) of an existing framework on generic professional agency (Vähäsantanen et al., 2019) have been investigated in the university teaching practice. The findings indicate that the three components are applicable in this context, although they need to be specified. As agency can vary over time and conditions (Vähäsantanen et al., 2009), a generic perspective of professional agency does not adequately describe agency in university teaching practice. In order to discuss the situational interpretation below, the three components have been renamed to influencing university teaching, developing university teaching, and negotiating teacher identity. 
Influencing university teaching
Lecturers in this study experience a great deal of influence on their teaching practices. They can decide most aspects of their teaching and other course work, such as the content, learning goals, pedagogy and assessment. Yet teachers are hardly included in decisions about education at the organizational level. In that case, formal positions are required to exert influence in university teaching. Similar results were reported in the study by Vähäsantanen et al. (2020), which documented that the degree of influence experienced depended on the academic position. For example, educational leaders reported a higher sense of influence on work practices than teachers and researchers on departmental level. These findings demonstrate the necessity to provide a situational interpretation of teacher agency. Namely, lecturers do have multiple roles, so they will experience more influence in some roles than in others.
Besides formal positions can affect the component influencing university teaching, the degree of freedom lecturers experience could also be decisive. Agents of change can critically reflect on existing structures within a university and make decisions to change, for the sake of educational development. The concept of teacher agency refers to the ability and will of lecturers to build their agency within these structures by adopting and adapting policies to influence particular practices (Lennert da Silva & Mølstad, 2020; Priestley, Biesta, & Robinson, 2015b). Because it is important for lecturers to assume their role as change agents in educational development, we will need to take into account whether and how lecturers influence existing structures within educational practice. The results of a generic agency model may overestimate or underestimate the role of influence because there may be a disproportionate difference between the multiple roles lecturers occupy. 
Developing university teaching
Lecturers contribute to the development of their teaching in individual teaching practices, but hardly in collaboration with colleagues. Although collaboration is in fact very conducive to development, structural collaboration does not seem to be part of the culture of the university. Teaching is seen as something individual which it actually is. But for educational development and constructive alignment within programs, collaboration should be promoted (Edwards, 2005). The reason why this hardly ever happens (and certainly not structurally) is lack of time. Vähäsantanen and her colleagues (2020) still found indications that academics engage in developing work practices in general, but our results show that such development does not extend beyond course design. This is a notable discrepancy because on the one hand, lecturers believe that educational development is best accomplished in collaboration, but on the other hand, they do not take the time to do so. 
Negotiating teacher identity
To be able to deal with different roles within the university world and contribute to educational development, a strong teacher identity is needed (Van Lankveld et al., 2017). Lecturers will have to negotiate between their different roles and beliefs regarding educational development. We chose here to examine teacher identity rather than professional identity. As Van Lankveld et al. (2017) described, it is beneficial for academics if they also have a strong teacher identity. As Van Lankveld and her colleagues (2017) argued, staff development programs are conducive to strengthening teacher identity. Although the general notion was that teaching is part of one's job, lecturers in the interviews did not mention structural professional development. However, the UTQ was mentioned in which teachers thus learn the basic qualifications of teaching, but generally no follow-up courses were taken.
Moreover, a focus on teaching was experienced as not conducive to one's career in university. Lecturers feel that other tasks, such as research and administration, are considered more important than teaching, which makes investments in teaching and teacher development unattractive. The results of Vähäsantanen et al. (2020) showed that thinking about career was not mentioned as a limiting factor. The difference here might be that the participants in Vähäsantanen et al. (2020) talked about all aspects of their job, whereas the current study focused on teaching.
Practical Implications
University leaders can implement several actions to improve lecturers’ agency in systems concerning professional learning. Simultaneously, the work to advance agency among lecturers and balance the needs of lecturers with system goals is challenging. Lecturers’ experiences offer conditions that help universities improve academic agency when adapting to fitting local contexts. These experiences provide entry points for implications at both the policy level, and the teacher level.
Influencing university teaching
For lecturers to take on their role as agents of change, policy makers should strive to make decisions about teaching and educational policy in consultation with teachers. Lecturer representation in university teams responsible for decision-making should be guaranteed at all levels. To increase their sense of having an impact on educational development and being able to make changes in the organization, they need to be supported and involved in the analysis of data and identification of challenges in teaching and learning.  In this way, it becomes clear to the teacher what influence he has in what areas of teaching. In this reasoning, Scholarship of Teaching and Learning could be an interesting method for teachers to conduct research in their own teaching practice. In this way, systematic research into student learning will benefit teaching practice in higher education.
Lecturers should be aware that they are an important part of educational development within a university and therefore should not simply take the course of events for granted. Lecturers can take on their role as agents of change by taking a critical look at the current structures, and making their opinions and ideas known to policy makers and colleagues.
Developing university teaching 
Leaders should promote structural collaboration to advance the development of education. Lecturers should be allowed time for meeting and collaborating with fellow employees and colleagues to improve teaching and learning. By working together and evaluating together, new, critical insights are gained. Nowadays, education is generally evaluated only on the basis of student evaluations. As previous literature shows, this should be in collaboration with colleagues for educational development and increase feelings of agency about teaching. For example, as Tigelaar et al. (2008) argued, reviewing lessons together with colleagues is a constructive way to implement or propose valuable developments. In this way, teachers actively seek out means to evaluate teaching and educational practice.
Negotiating teacher identity
[bookmark: _Hlk90328233]The power of a teacher identity among teachers is that they give meaning to their work as teachers (Van Lankveld et al., 2017). Developing a teacher identity helps to clarify "what are you teaching to?" By constructing a vision on teaching, it becomes possible to negotiate between one’s actions and teacher identity. This requires professional development and should be facilitated. Teaching is always evolving and therefore teachers should also remain engaged in acquiring knowledge and skills within the teaching practice. Teacher trainers can play an important role in this.
Initiatives within a university that bring lecturers together to work on educational development should be implemented. Lecturers should be given choices in the area of professional learning, such as choosing people to work with who focus on their subject area. However, according to Van Lankveld et al. (2017), it is not easy for lecturers to find like-minded people in educational practice. There are already examples in the Netherlands of universities promoting interfaculty collaboration, where the qualities of lecturers are made visible and further developed so that they can also be used university-wide.
Limitations and Future research
The generalizability of these results is subject to certain limitations. First, this study was limited by the absence of lecturers who focus on research and see teaching as a hindrance. For example, some interviews revealed that the respondent may be annoyed by colleagues who see teaching as "an obligatory task". These lecturers who see teaching as an obligation did not participate in this study, probably because they do not see any added value in participating in educational studies. It may be valuable to examine these teachers in future research regarding their teacher agency and why they do not feel comfortable teaching. 
Second, another limitation in this study which could have affected the measurements of teacher agency was the underrepresentation of early career lecturers. Although Vähäsantanen et al. (2020) found no effect of age in their questionnaire study, we still see reasons to believe that much teaching experience is associated with higher feelings of teacher agency. Thus, the degree of agency in this sample might be overestimated. Therefore, future research should consider how to measure a hierarchy in teacher agency. For example, is developing a course less agentic than taking the initiative to build a community of learners in the department? If so, it could be examined why one teacher feels more agentic in one component than in another. In this way, follow-up research could further define the concept of agency. In addition, it is recommended that a representative group of early career lecturers also be included in the sample to identify agency development. Finally, this study took place within one research university. Therefore, these results should be interpreted with caution as results within other universities may be different. A follow-up study might therefore consider measurements at different universities to determine whether organizational structures are impeding or promoting the establishment of teacher agency.
Concluding remarks
Mainly, the paper focuses on the teaching aspect of professional agency, showing its characteristics in lecturers identifying their teaching practice. Through qualitative interview data, the study explored teacher agency concerning lecturers and how it can be characterised. The study contributes to the understanding of teacher agency. The results of this study have provided a more detailed understanding of the three components of professional agency and described the added value of a situational approach in university teaching practice. 

